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1. Introduction

This document “Guidelines for Future Use” is developed in the framework of the Erasmus+
project “Click Clever: Social education per Tardivi digitali” financed by the European
Commission and implemented by a consortium of 8 partners from 5 European countries —
Spain, Belgium, France, Greece and Italy.

1.1. Click Clever Project Overview

The main aim of Click Clever Project is to test innovative actions aimed at increasing citizens'
ability to think critically about contents they receive through social media, including contents
originated by traditional media; increasing users' awareness of the truthfulness of on-line
information and at the same time promoting more responsible use of the internet; and testing
the feasibility and usefulness of such actions. Critical thinking includes, among other skills, the
ability to distinguish information from propaganda, to deconstruct media communication and
to interact through social media in a responsible way.

The specific objectives of Click Clever project:

e turn the digital immigrants (late digitals) into informed digital citizens, ready to act in
e-spaces like social networks that also help people to express themselves and their
values and to build a personal and social identity;

e Create a digital culture;

e Promote among adults an informative experience towards communications and
relation-ships on Internet and social networks discouraging adult cyberbullying.

The main target groups of Click Clever project are:

e Adult citizens (we can call them “digital immigrants”). Social digital immigrants, in fact,
driven by the enthusiasm towards this new discovery, do not limits themselves to post
comments and shares without filters;

e Adults teachers.

Click Clever is structured along 4 Intellectual Outputs, aimed at designing, developing and
testing innovative training courses tailored on specific needs of Digital Immigrants and Adult
teachers.

The Intellectual Outputs are the following:

101 CLICK CLEVER OER Platform & Virtual Community

102 Capacity Gap Assessment

|03 Content OER — Social Education Training in 5 languages

104 Guidelines for Future Use - Test and Validation of Click Clever

1.2. Methodology and Main objectives of 104

104 Guidelines for Future Use is the final version of Click Clever project, based on Testing and
Valuation Activities. This |0 it includes the guidelines for the future use of training created for
the Social Education. Indeed, produced outputs will be tested on at least 200 people of the
Target group, from the five Countries of the partnership.
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In particular, in months 18-22 all the Click Clever partners organinsed training activities (online
and face2face) for at least 200 people of the target group (both for digital immigrants and for
EDA professor). All partners will carry out training activities, therefore they will integrate the
Click Clever training in their regular activities in order to embed Social Education Courses. This
pilot phase will allow partners to test and validate the training courses produced under 103,
online and face2face, and developed on the basis of the specific training needs identified by
the Capacity Gap Analysis, and to identify any deficiency of accuracy, completeness and
reliability of developing 10.

104 includes 3 activities:

e Activity 1 Test and Validation Plan
e Activity 2 Train Target Group and Feedback Collection
e Activity 3 "Fine-Tuned" Click Clever Training and Guidelines for Future Use

This output is dedicated to the activity 1: Test and Validation Plan. The Test & Validation phase
will answer the questions “Do the created training modules satisfy the needs identified by the
Target group?” and “Do the training modules answer to the Project’s objectives?” and that
will specifically define a test plan. The Test and Validation Plan will define also the
requirements, activities, tools for the testing implementation for each single output created:

e the Multilingual Open Educational Resource,

e the teaching modules for teachers and adults (curricula),

e contents and materials (online and offline),

e resulting from the comparison of Case studies and Best practices.

The Test and Validation Plan will be used during the implementation of the Project, to ensure
the reliability of inputs and feedback, for the finalization of contents and training material.

Based on the results, which will be provided from the piloting activity, the testing target group
will provide inputs, feedbacks and comments on contents, structure, flexibility, etc. of the
training modules. AKMI S.A., 10 leader and partners will collect these observations and
feedbacks and will allow to enhance the Click Clever contents in his definitive version to a full
implementation. This is the most important milestone of this procedure as is the final phase
of the project and will be included to finalise the Click Clever contents, materials and
educational records.

The Click Clever proposed guidelines will be an instrument for teachers and EDA operators
work, which want to engage in a way of sensitization and training of adults, to a more
informed use of language in general and of Internet and social media in particular.

1.3. Methodology of Guidelines for Future Use

The methodological framework that used for these Guidelines for Future Use, was a result of
the implementation of the Validation Plan and the produced reports and the test of the OER
training of Click Clever project. During the test, Click Clever partners collect with differs ways
the responses from Adult Teachers, Trainers and Digital Immigrants using open and close
types of questions and with the implementation of a focus group. In the responsibility of AKMI
S.A. gathered all the reports and develop the guidelines for the future use.
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1.4. How to read this report

This report contains five parts after the introduction (part 1). Part 2 explains a few key terms
and definitions about what social education is. Part 3 is the analysis of all feedback collected
during the Test & Validation phase form Trainers, Adult Learners, Digital Immigrants and focus
groups. Part 4 is actually the main chapter of this report. In this chapter, there are (a) a list
of recommendations for each country of the consortium on how to approach social education
trainings and how to empower trainers and digital immigrants, (b) guidelines on how to use
Click Clever e-learning platform, (c) guidelines referring to both practical and organisational
aspects and to the didactical-pedagogical approaches and (d) suggestions for the introduction
of new topics related to social media education. Part 5 is a set of conclusions. Finally, Part 6
provides some useful click clever links.

This document should be seen as a synthesis of feedback collection of Test and Validation of
all countries’ national reports and as a guide for further use and promotion of “Social
Education” course created within Click Clever project. Finally, this report can be considered
as handbook that will present guidelines and recommendations about the topics of social
media education and its promotion.

2. Definitions and Key Terms
2.1. Social education

“Social education” is a form of social intervention which will take place from strategies and
educational content in order to promote the social welfare and improve the quality of people
in general and especially problem solving of those marginalized groups remained outside the
system. Aims that Social education with its action is on the one hand to prevent these
problems of marginalization and moreover ensure to all individuals the fulfilment of their
rights, in a nutshell, its objective is to optimize the processes of socialization. The
incorporation of individuals at different social networks will facilitate the development of their
sociability and will allow its social movement. Meanwhile, the hand of that social and cultural
promotion will remain absolutely open to acquire different cultural property, that of course
will broaden the perspectives of stakeholders.

Among the functions pertaining to the social education are: the observation of contexts,
behaviours and attitudes that identify individuals or groups who are in a situation of
maladjustment or marginalization; contact these same subjects, to collect information about
their lives, problems, relationship, to so find out which strategy is best in each case; planning
of the educational strategy which will boost the participation and that will obviously lead to
an improvement in the quality of life of those involved; mediate between subjects and
institutions social, school or work, as appropriate, thus providing access to them. Should be
noted that social education encompasses a wide range of areas involving, prominent among
them: the adult education, specialized social education, socio-cultural, non-formal education,
environmental education, intervention in elderly and intervention in addiction.
As we know, access to education, in either case, will facilitate and contribute to enjoy a better
future, with better possibilities both in regards to the personal to the professional, who enjoys
a preparation may compete for better working conditions in its area of action.
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2.2. Digital immigrants

“Digital immigrants” (late digital) are adults with weak digital competences from a technical,
civic and behavioural point of view. The term “Digital Immigrants” is used in order to describe
people who were raised before the digital era. This generation grew up without having
Internet connection or computer in a daily basis, hence, they have to adapt to the new
language and practice of digital technology as the Z-Generation has established. Digital
Immigrants can be contrasted with digital natives who know no other world than one defined
by the internet and smart devices.

3. Analysis of Overall Feedback of Test & Validation Phase

This chapter will present and analyze all the feedback gathered from the participants in Test
& Validation phase in each partner country. It will create a strong basis for defining precise
guidelines and recommendation in the next chapter.

3.1. Feedback from Trainers, Adult Teachers and Digital Immigrants

Following the test for OER all the partner organisations gathered feedback questionnaires.
The results were summarised in each country:

e 76 answers from ltaly
e 24 answers from Belgium
e 78 answers from Spain
e 42 answers from France
e 40 answers from Greece
The questions were addressed different aspects or the test as following:
e Satisfaction
e Skills

e Future Use

Satisfaction

Regarding the satisfaction for the training courses, the course’s overall assessment addressed
the issues related to social media education, the logistical organization and learning
environment and the topics in the training program. The majority of participants were really
satisfied with the courses and all the aspects of the test. In addition, the participants
appreciated the rules of online behavior (Netiquette) and all the practical indications on how
to behave and how to consider everything that happens online. They did not demonstrate the
need to go deeper into some topics, despite they were asking some questions about the
dangerous phenomena of the internet world (hikikomori etc.), but it was curiosity and not
didactic necessity. The trainers also enjoyed the most original “out of the box” subjects such
as creativity, social media for business and especially learning more about slow navigation and
auto-limitation in order to better guide and assist their students. The materials are easily
accessible, educationally effective, of the right duration (video) and adequately developed
(PowerPoint). The videos were very much appreciated as tools to dynamize the course. The
overall feedback from the participants were satisfied with the course and with the quality and
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diversity of the material provided. The participants believe that the topics are very useful and
fundamental for acquiring new knowledge and skills in the field of social education. The
comments which also received are consider that mixed learning and being able to ask the
guestions and practice “live” is essential. Indeed, the face-to-face learning and the group
dynamic benefit a lot of seniors and allow to better adapt to their rhythm and pace of learning
while the online part of the course allows to vary the content, be flexible, and train at home.

Skills

Participants believe that the courses attended have significantly developed their digital skills
and their knowledge and skills in the field of Social Education. The students reflected on the
often improper and certainly not very aware use they made of social networks before
attending courses. Participants were surprised by the dangerous phenomena that can occur
online or the repercussions that life on social networks can have in real life. Some of them
have instead given relevance to the phenomenon of fake news, considered especially in time
of COVID-19 as a real danger to health. Online risks awareness and appropriate online
communication as crucial incomes. The participants in particular appreciated the course
regarding online risks. Some of them had no idea of phenomena such as cyberbullying or even
hate speech online. They considered rude comments or inappropriate tone as normal way of
communication in social networks, due to previous bad experiences they lived. Other
participants experimented social isolation caused by an excessive and inappropriate use of
the Internet that distanced them from the surrounding world. Thanks to the courses
undertaken they reconsidered their behavior. Trainers believe that the content of the course
is quite exhaustive already. Some of them are further interested on the dark side of social
media, confidentiality and social media for business. Those subjects allow them to reassure
the trainee and give them more personalized follow-up, accompaniment and advice. Trainees
underlined the competences related to controlling your use of social media and doing safely
and in a positive way. Practical advice on how to set confidentiality parameters were very
useful. Trainers underlined the competences related to the engagement of the target
audience through online tools such as videos and tests. All participants appreciated the
original content related to creativity and slow navigation as they value individual action,
decision making and auto-determination, responsibility and a positive engagement when
using of social media. The participants felt safer and ready to use the Internet and social media
in everyday life. They also say that they will pay more attention to how they communicate
online and the tones used on the web.

Future Use

All participants believe that the courses were very good. They allowed participants to gain
useful knowledge in their everyday life. Everyone admitted that they had always surfed the
net superficially, not paying attention to the technical management of profiles, especially in
the fundamental settings relating to privacy. Participants have become aware of how many
and what are the risks associated with incorrect or less responsible use of social media. Now
they feel safer while surfing the net and more up-to-date. In fact, they believe that the courses
have reduced the digital gap compared to young people (children and students). In general, if
participants believe an activity will be directly related to their own interests, they will be more
motivated to be involved. Indeed, participants felt particularly involved into the training
materials as they notice how they are user-centred. Surely, they believe they will share
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knowledge received to others —family, friends, or former colleagues, introducing them to new
concepts or topics. Some of them were moved by some contents such as the ‘tone of online
communication’ and ‘online crimes’ and would like to act by incorporating those skills into
their life. Lastly, all the participants consider that those topics were totally relevant for their
daily lives and for example in the case of Digital Identity and Netiquette they were not even
aware that those issues could have consequences for their work activity and reputation.

3.2. Data per country (satisfaction, skills, future use, focus groups, suggestions)
3.2.1. France

In France, the majority of trainers and trainees have attended the course gave high rated
regarding the level of satisfaction and the relativeness of the contents to social education. To
be more specific, 20 participants out of 42 gave the highest rate (level 4 “very satisfied”), while
20 of them gave the answer “Satisfied”. What is more, 27 of them assess the overall course
with 4 (which is the highest grade).

Participants would like to pursue at a more advanced level the following topics and modules:
“rights, duties and responsibilities on the net”, “confidentiality parameters and privacy”,
“security online/ preventing dangers” and “creativity and producing content online”. The
fact that they enjoy the most was issues according to trainers’ answers were social media for
business and auto-limitation in order to better guide and assist their students. On the other
hand, trainees would like to learn more about n how to use certain social media or how to set
some parameters, the differences between the different social media that exist (ie: Twitter,
Instagram, Snapchat, Facebook) and what are “risks of social media”.

Some aspects of the training course they appreciate were the quality and diversity of the
material provided, the fact that it was conducted online, the mixed learning, the personal pace
since they can be trained at home.

Regarding the theoretical background, most of participants answered that this course
developed “enough” their theoretical background (27 out of 42 answers). For young trainers
there is a variety of answers about what the most important “lesson learned” is. Senior
participants, after have taken these lessons, feel that it is a less “complex word”. For trainers,
most valuable were the didactic material and pedagogical aspects of the course.

Another strong aspect of the training course concerns the its usefulness in current work of
trainers as adult teachers. It is noticeable that they feel more confidence and trust in social
media and they have a better understanding of them.

Regarding the data collected form the focus group session (16 participants in total), the results
can be summarized as per below: Most of them have a good experience in using Facebook
mainly for communication and keep in touch with family and friends, but they have no
previous experience with the rest social media. What is more, they mentioned that no
particular attention to security and confidentiality parameters. Senior participants have
expressed their interest to be more digital competent since digitalization of the society is a
growing phenomenon of our rapidly changing world. Having digital skills is important for a
variety of aspects in their daily lives such as paying bills, buying things and even the obligation
to declare taxes online, but they don’t believe that there are isolated or social excluded if they
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don’t use the social media. Adults commented that social media are mainly a network,
communication and commercial tool for visibility and business purposes.

As far as “acquired competencies have gained during the pilot” is concerned trainees
underlined the competences related to controlling your use of social media and doing safely
and in a positive way. Practical advice on how to set confidentiality parameters were very
useful. Trainers underlined the competences related to the engagement of the target
audience through online tools such as videos and tests. All participants underlined the
responsibility and a positive engagement when using of social media.

3.2.2. Belgium

In Belgium, 24 participants, 20 of which were digital immigrants, completed the training
courses and provided their feedback, regarding their content, as well as the overall
implementation. The vast majority of the participants (20) supported that they were very
satisfied by the overall quality of the training courses and only one of them was partially
satisfied. The course received a positive assessment of 3,8/4, while 75% of the students found
it completely relevant to issues related to social media education.

Regarding the specifics of the training courses, the logistical organization of the content and
the learning environment in general, were highly rated (3,9/4). What is more, the participants
expressed a high interest in the topic of the rules of online behavior (Netiquette), but they
did not feel the need to study the topics on a deeper level, since there was not a respective
didactic necessity. What seemed to capture their interest were the videos. All the issues in
question were addressed during the videos, in a creative and imaginative manner. Participants
were also advised to firstly read the PowerPoint Presentations and then watch the videos, in
order to gain an academic approach, as well as to learn more about the topic in a “catchier”
way. This combination of different means of training was highly appreciated by the
participants. Finally, according to the feedback received, the training courses were
characterized by a variety of contents, such as the various internet phenomena, the indicators
on which are the major social networks and the advices on how to take care of someone’s
online image. Students were able to reflect on these topics, given their life experiences.

Regarding the thematic areas that the participants would like to specialize, the dangerous
phenomena that might occur in an online environment caught their attention, because of
their real-life repercussions. Another field of interest was the relevance of the phenomenon
of “fake news”, especially in times of crisis, such as the current crisis of COVID-19.
Furthermore, more than 80% of the students believe that their theoretical background was
completely developed, while for the rest it was partially or sufficiently developed.

Regarding the applicability of the content learned, almost all the participants supported that
they will be needed the knowledge gained from the training courses in the future or in their
current work as adult teachers, and only one of them found it irrelevant. The most important
lesson learned was the appreciation of the value of online identity as much as the one of the
offline identities. The participants realized that the biggest problem of those who face dangers
online or damage their “image” are those who can’t make this discernment.

The majority of the participants didn’t have any respective experience on social education,
since this was not a field that had access to such training. Conventional education does not
usually cover issues, such as the recognition of fake news. It is also significant that, it was a
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common perception among the students that adults are the target group that needs this
development of social skills the most. Even though they are less present in the online world,
they still need to acquire basic digital skills, since technology is an integral part of their lives.
According to the participants, the main reason of adult dropout, which leads to low digital
skills is the difficulty in understanding the type or logic behind digital technology. Digital
technology is a whole new world for them. It was mentioned that, the strong element of the
CLICK CLEVER project was that it addressed all the necessary issues straight to the point, while
also applying all the theoretical knowledge into real-life examples. This made the course more
relatable and understandable to adult learners. At the same time, even though some
participants were feeling hesitant about the use of an online platform for the delivery of the
training courses, it appeared that this method helped them further familiarize themselves
with the digital world. E-learning was therefore evaluated as an optimal learning environment,
with various accessibility features, which allowed the downloading of materials, the searching
for key words and the facilitation of learning from the comfort of one’s home. It was found to
be a convenient way of learning, but with the danger of being easily distracted, even though
the participants didn’t personally encounter this issue.

The received feedback on the training courses highlighted that the participants now feel
confident that they are able to adopt a proper online behavior and presence, which is in
relevance to their offline one. In addition, they are able to understand the use of each social
network and post content which is appropriate to the type of the channel.

As a general note, the main feature of the training courses that enables the acquiring of skills
and competences were the videos, which helped them illustrate all the topics in question.
They did not make any further suggestions related to the subject of the training program.

3.2.3. Greece

The participants of the online training courses were 40, 36 of which were very satisfied with
the overall quality of the programme. According to the feedback received, the online courses
were rated with 3,9/4, while the students agreed that it addressed the issues related to social
media education to a complete and sufficient extent. The logistical organization and the
learning environment used were also evaluated as excellent, and the need for going deeper
into some topics was not expressed. Students were also quite motivated to participate as they
were asking various questions because of a need for generic information, rather than an
educational need. Similarly, with the feedback received from other countries, the
incorporation of videos in the training material was appreciated, as they were used to test the
understanding of the participants. In general, high satisfaction was noted, and the topics of
advice on how to take care of one’s online image and the various internet phenomena
appealed to most of them.

What is more, what triggered the interest of the Greek participants were the dangerous
phenomena that can take place in an online environment, as well as the incidents on social
life that can actually affect their real life. A percentage of 90% of the individuals in question
stated that they have developed their theoretical background to a complete extent, while
remaining 10% to a partial to sufficient extent. When asked about the most crucial lesson
learned, they agreed that it was the explanation and the guidance on what behaviour to
adopt so as to use the various social platforms, that are currently useful in various aspects of
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everyday life. It is also noteworthy, that they learned how to deal with the dangers that might
occur in those platforms.

Before their participation to the training courses, the participants did not have any previous
experience in social education, as they were not aware of the existence of such a field of
education. Nevertheless, they were surprise to have gained various skills, competences and
knowledge regarding the proper and safe use of social media. An essential note made by
them was that people still need to develop their social skills as they are not completely aware
of the dangers that they might need to face, and how to protect themselves.

Regarding the adult’s dropout leading to low digital skills, it was pointed out that the
individuals of this target group might not be able to follow the trainings or some of the
theoretical information, due to their incomprehensive nature. This is in contrast to the
content of CLICK CLEVER, that, due to the incorporation of visual means, made the learning
process easier. After the completion of the trainings, they supported that they had gained all
the necessary skills to connect their offline life with their online one and to understand what
the appropriate posts are for each social network. Furthermore, the e-learning platform was
easy to use, and its accessibility enabled the participants to share the material, as well as
search for keyworks. In total, the participants were satisfied and did not make any further
comments for the improvement of the training programme.

3.2.4. Italy

In Italy, feedback was collected by sending online forms and by collecting the remarks and
suggestions made by students, at the end of the presentation of the courses. In total, over 70
students participated.

A general high satisfaction on the side of the participants, regarding the courses they
attended. Some of the comments made were that the topics analyzed were essential and
fundamental for the acquiring of the knowledge and competences that are required in the
field of social education, and that the learning materials were easily accessible, educationally
effective, and of the right size (both for videos and the PowerPoint Presentations). The overall
rating of the courses according to the students was 3,2/4, since they wished they had studied
some topics in more depth and get a more significant insight of the social education field. It
was also noted that the content of the training course — the use of Internet and Social Media
— is currently an extremely useful means to stay connected from a distance, which is also a
reflection of the COVID-19 pandemic situation. Furthermore, it is noteworthy that the
previous profession of the attendees affected their level of satisfaction. For example, retired
teachers which to have gone in more depth in the training material.

Some of the most favorable courses by the students were the auto-limitation, the privacy
settings and caution regarding the things to publish online, the emotional aspect of online
communication, as well as the dangers of the Internet. Some notes were also made on other
topics that they would also like to learn, which include the respect for online intimacy, the
proper use of a public bulletin board as well as the more extensive description of the dark side
of the Internet.

Regarding the skills acquired, the participants felt that they significantly developed their
digital skills and knowledge, while also reflecting on the improper and ignorant use they had
being making of the social media up until then. Moreover, they were exposed to problematic
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issues that they had no idea about, such as cyberbullying and hate speech online, which was
considered as a normal behavior due to their past experiences. After the completion of their
training courses, they felt safer and ready to use the Internet, while paying more attention to
their behaviour in an online environment.

It was a common perception among the learners that they will be using the knowledge gained
in their everyday lives. Before attending the course, they used to use the Internet superficially,
without paying attention to the technical management profiles and to the fundamental
settings relating to privacy. The user-centered focus of the learning material made them be
more motivated and involved in their own learning process. It is also believed that the training
courses reduced the digital gap between them and the younger people, since the use of the
online platform further enhances the participants’ digital skills.

In general, the positive aspect of the course could be summarized as the clarity and the
interactive nature of the contents, the well-designed website, the easy to follow lectures, the
practicality of the content, the utility of the glossary section as well as the simple and target-
driven layout and design.

Last but not least, some suggestions were made in order to further increase the effectiveness
of the training. In more detail, the inclusion of more tips for the online and data security was
suggested, along with the slowing down of the succession of the training course slides in the
Power point format. At the same time, the students wished to have received more
information regarding more particular topics, such as the online writing skills, how to improve
the creativity online, how to use social media for business development, as well as the
specifics of privacy settings. Finally, some learners felt the need to go deeper in the topics of
the differences of the real and the virtual world, the search for work through social networks,
the learning though social networks and social media gaming.

3.2.5. Spain

In Spain, at the end of the training sessions, feedback was collected from the students, who
in total were 116 in numbers. In general, the participants agreed that all the objectives and
the purpose of the course were achieved, as its content was effective and interesting to the
learner. They also admitted that they have all learned new things regarding their Digital
Identity and how to properly protect it.

The main lesson learned was the new aspects and utility of the Digital Skills and Competences.
It was also noted that the students considered the training on the dangers that are present on
the social networks were of vast importance for their everyday lives. The need for studying a
topic at a deeper level was not expressed, as the learners felt that they had covered their basic
everyday needs, regarding the utility of digital skills and competences.

The learners also believe that the knowledge gained from the training courses are completely
relevant to their daily lives. One example of a topic applicable to them is the one of the Digital
Identity and etiquette. Before attending this course, they were not aware that these issues
could have real-time consequences to their work activity and/ or reputation. As a result, the
students are positive that they will using the skills acquired throughout their personal and
professional lives.

What is more, complains about the e-learning platform and the structure of the course were
not made, highlighting that the overall course was suitable for the educational background
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and the needs of the participants. The inclusion of videos, also made the learning process
much more pleasant and easy to follow.

All in all, a high degree of satisfaction was noted, and thus not any major suggestions were
made. In more detail, it was mentioned through the online feedback and the brainstorming
sessions that further explanations on how to use social networks under a more technical
point of view could be found useful. This was not the core of the current Click Clever
programme. Nevertheless, it was suggested that a Click Clever 2.0 could be designed, in order
to cover other aspects of the digital skills, such as the usage of various social networks and
their tricks, as well as the presentation of a basic list of emajis, along with their meanings.
Finally, there were specific requests on the creation of guidelines on how to help friends in
need, that might experience cyberbullying.

4. Guidelines for Future Use

This chapter will present an overview of guidelines at European level, in the five countries,
thus Spain, Belgium, France, Greece and Italy. These guidelines will show how social (media)
education is perceived in each country.

4.1. Guidelines per Country
4.1.1. France

In France, the Ministry of Education has defined the social education as “any approach aimed
at enabling students to know, read, understand and appreciate the representations and
messages from different types of media with which they are confronted on a daily basis”.
Trainings for digital literacy and social education are conducted for different targets audience
such as youth generation, adults and seniors and they are offered by private companies and
public centers (social centers and digital centers). Trainings are carried out in urban centers
and cities and the main topics are: the use of social media are twitter, Facebook, Instagram,
Pinterest, Linkedin and YouTube, communication techniques, language style, the presence of
a company on social media, as tools for learning, the identity and friendship on social media,
creating a profile, managing the profile, finding friends and family, posting photos, liking posts
and interacting, finding groups, writing private messages.

According to statistics from 2018 (CSA, Petit Frére des Pauvres): 81% of the digitally excluded
are 60+, 72% are retired, 60% are women, 59% don’t own a diploma and 34% have low
income. 14% of seniors aged 60+ are digitally excluded (in terms of equipment and access to
internet connection). 21% of seniors don’t have internet at home and 44% don’t have a
smartphone. Only 35% of seniors declared having received help or a training to use ICTs.

From the primary data collection of 102 - Capacity Gap Assessment, the majority of French
citizens responded that they use internet and social networks on a daily basis, while the most
popular social media are Facebook and What up. Two of the most usual challenges they face
will navigating on social media are sexual abuse and fake news. What is more, most of
respondents agree that social networks are useful to keep in touch with friends, to promote
collaboration and help among people and for commercial activities. Finally, 88 % of surveyed
people have never taken any training course on social education.
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Based on the above data and the feedback collected during the pilot phase, here is a list of
recommendations on how to approach social education trainings and how to empower
trainers and digital immigrants:

Create a questionnaire before the training in order to capture the special features of
your target group, their training needs and their prior knowledge.

The didactic/pedagogical approach be individualized as much as possible.

Give motivation to your trainees and engage them as much as possible.

Use experiential activities, digital tools and presentations of power point.

Use supported material and documents which correspond to your module.

During the recruitment phase, select participants in the same level of web literacy.
The group participants should not be more that 10-15 with one or two trainers.
Exploit IT systems, digital platforms and the tools of Click Clever.

Explain the learning objectives and outcomes at the beginning of the course.

Ask for a final evaluation and feedback at the end of the course.

Study the reports and documents published by French Ministry of Education regarding
digital inclusiveness which underlined the need to reinforce digital mediation and give
tools (ie: platforms, trainings, manuals).

During the training, ensure that you have explain the practical usage of social media
and avoid the unlimited theory.

Use both e-learning methodologies and face-to-face sessions. Trainers and trainees
have evaluated their complementarity positively during the T&V phase.

Use images, graphs, videos and illustrate as much as possible your material.
Contents should be fun and aesthetically pleasant.

Give practical examples.

Do not repeat the topics or/and items in more than one unit

Give emphasis on the following topics: Practical advice on how to set confidentiality
parameters, controlling your use of social media and doing safely and in a positive
way, creativity and slow navigation, decision making and auto-determination,
responsibility and a positive engagement when using of social media, since according
to the feedback collected are the most wanted ones.

Underline the responsibility and a positive engagement when using of social media.
Click Clever units mostly recommended: “Posting in Social Networks”, “Privacy
Settings”, “Rules for a correct behavior on Internet”, “Slow navigation”, “Social media
for business development”, “The dark side of internet”.

4.1.2. Belgium

In Belgium, digital skills and digital literacy is a federal (national) authorization. “Digital
Belgium” is the action plan, which has the scope of the digital long-term transformation of
the country and boosts the digital economy and expands the prospect of jobs and growth. Key
actions on digital literacy and digital skills in Belgium are present, however older adults are
not a primary target group in the current policy (until 2019).

In Belgium, according to T&V phase participants, the problem of abandoning any type of
training on the digital world occurs because it is difficult to try to discover a new world and
understand its logic. The strong point of the Click Clever courses is the ability to go straight to
the point of the topic: with a few slides, real problems are touched upon with concrete
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examples and solutions and best practices to be followed are illustrated. The use of online
courses is an additional incentive to discover the digital world, even if some participants were
initially skeptical. Of particular attraction were the videos, which made the learning
experience less "challenging" and more direct.

The platform is considered an optimal learning environment: it is possible to download
materials, search for them by keywords, share them and above all use them from any support
and in any situation (not necessarily sitting in a formal learning environment but also
comfortably from home or in breaks from work). All participants found this to be convenient.
They admit that it is easy to get distracted but, being the topic interesting and useful, they
have not encountered this type of problem.

Participants appreciated the usability of the courses from their mobile phones. They positively
assessed the availability of the material (PPT, Word, PDF). However, what has consolidated
the acquired skills are the videos, which in a synthetic but funny way have fixed in their
memory all the concepts acquired through the other materials.

Based on the above the feedback collected during the T&V phase, we have some
recommendations to suggest:

e Use less complex theoretical background or simplify the existent Click Clever training
material, since the participants found it incomprehensible and some parts were
difficult to understand.

e Use more audiovisual material (Images, graphs, infographics, case studies and
videos) clearly linked to the specific topic.

e Provide extra urls and online resources.

e Use key words to make your thematic area clearer.

e Give more explanation about the practical part of social media use on a daily basis.

e Emphasize on the networks they can join through their social media, since it was a
part that participants found interesting.

e Use mixed learning methodologies (distance learning and face-to-face learning)

e Provide guidelines about how to use and navigate the platform, what material and
digital tools they will find and what is the structure of the training course

e Use a variety of formats for your training material (such as, power point, word, pdf,
videos, etc.). According to various surveys, “multimedia teaching material”
attractive to adult trainees, since it provided a way to “learn how to learn”. In other
words, they can follow their own path and pace on learning (Lionarakis, 2009).

e Focus on enhance of digital skills, since participants commended that there is need
to further develop their digital skills. You can find more relative information at
DigiCompEdu and at Digital Competence Framework for Citizens (Kapsalis, JRC,
https://ec.europa.eu/jrc/en/digcompedu). This framework consists of three main
categories of competences (i) information and data literacy, (ii) communication and
collaboration, and (iii) digital content creation.

e Make the online material available and easy to download them

is more

4.1.3. Greece

According to Greek and foreign bibliography, the field of digital literacy is related to a variety
of parameters such as digital training, social networking and communication, mental health
and life satisfaction etc. By comparing various studies done on this field, we conclude that the
|
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psychological impact of digital training, computer use and Internet exploitation is an essential
factor in the personal well-being of adults. It has also been found that the use of the computer
and the Internet contributes to the feeling of empowerment of the elderly by influencing their
interpersonal relations, promoting their cognitive function and contributing to their
experience, control and independence (Shapira, et. Al., 2007, Kakouri, et. Al., 2015).

Due to the statistics, in Greece the elderly (above 65 years old) represent the 20,7% of the
general population and due to the predictions, they will overcome the one third of population
in the next decade. On the other hand, Eurostat reports concerning digital literacy show that
in Greece, the 65% of the sample refer no or a few digital skills and from them the senior
citizens (ages 55-74) have fewer digital skills in comparison with the European average and
they lack significantly in the fields of Digital Agenda as adopted in EU.

The Greek State has recognized the need for digital literacy in adults and seniors and
encourages activities for the digital skills education, digital inclusion, fight against digital
exclusion of the adults and seniors, recognizing at the same time that in new technologies and
social media improves their daily routine, providing them with an autonomous and
independent living while having overcame any fear or hesitation regarding their digital
"inaction". However, there are limited initiatives and policies taken by the Government to
improve social education and therefor there is not a definition for Social Education.

Trainings and seminars in web literacy and digital skills are offered by Lifelong Institutions, the
local societies, the educational organizations and non-profit bodies, while one best practice is
the program ‘Access to the Digital World’ organized by Cosmote in cooperation with NGO
50plus Hellas.

In the case of Greece, it seems that there is more lack of social education, so that the needs
might be covered by implementing some of the following recommendations:

e Trace the most important training needs of adults and seniors in terms of web literacy
or social education.

e Record some of the main obstacles that discourage seniors from overcoming their
familiarity gab with social media and the web.

e Create more trainings and exploit Click Clever courses for social education. According
to primary date collection of 102, 80,4% of Greek responders has never participate in
such a course.

e Give emphasis on modules related to the use of the Internet in order to have access
to the social media developing a cyber-socialization, since according to 102 - Capacity
Gap Assessment, only a small portion of Greek citizens answered that they use it
regularly.

e Provide trainings on “Self-Limitation”, “The dark side of internet”, “Online Security”
and “Online Crimes”. A lot of responders mentioned that they have been a victim of
hacking and of offensive messages through social media or they have experienced
unpleasant situations on the web.

e Train the trainers, so as the VET teachers and adult educators become more
specialized in digital skills.

e Provide more information about “dangerous phenomena of the internet world”,
since the participants in the training programmed have found this topic very
interesting.
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e Use more audiovisual material (Images, graphs, infographics, case studies and
videos).

e Create didactic scenarios about practical information and provide more experiential
activities towards a more interactive learning.

e Focus on topics “social networks”, “how to behave while you are on the web”, “how
to take care of your online image”.

e Provide solutions and explanations on how to not getting affected in real life by
incidents from life on social networks.

e Simplify the theoretical information, since for some participants it was quite
complicated to fully understand.

e Keep balance between theory and practice.

e C(Click Clever units mostly recommended: “Posting in Social Networks”, “Posting in
Social Networks”, “Rules for a correct behaviour on Internet”, “The tone of online
communication”, “Building connections on social media”, “The dark side of internet”.

e Make the online material available and easy to download them.

4.1.4. Italy

Within the framework of the European Digital Agenda, Italy has developed the Italian Digital
Agenda, a national strategy to achieve the objectives indicated by the European Agenda. One
of the objectives of the programmatic period was to increase the use of the Internet by citizens
in general and more "weak" groups in particular. According to Istat data in Italy, in 2015 the
elderly (65 - 74 years) who claim to use the Internet are 25.6% (+ 556.4% compared to ten
years before), and those who use a PC are 24.4 % (+ 343.6% compared to ten years before).

In Italy, trainings were carried out mainly focused on the use of the Internet and the PC and
less in social media and applications. Learning activities were offered by public and private
local organizations, training centers and NGOs. What is more, there are a few courses that
guide adults to a correct social media behavior and the course targets teachers and students,
not adults or digital immigrants

Regarding the definition of “social education” that has been adopted in Italy; this is “following
rules of conduct to define and improve online behaviour in particular over the Internet”.
However, there is no single and univocal definition since sources and authorities are different
and use different meanings.

From the feedback collected during the T&V phase, we can conclude that the trainers and
trainees find the use of Internet and social media very useful in terms of keep in touch with
distant beloved people, especially under the strict restriction and lockdown period due to the
COVID-19 crisis. The participants found the platform and online tools very convenient and
user friendly and they are satisfied by the contents.

Based on the abovementioned data of 102 and feedback form of 104, we can recommend the
following guidelines:

e Customize your trainings according to the needs of users and learners and design
tailor-made courses.

e Emphasis on topics such as social networks and good online relationships.

e Target adults or digital immigrants and not only young generation and trainers.
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e Offer trainings to individuals or small groups on how to create and promote digital
identity, personal branding.

e Use the socialeducation.it website which is a best practice on this topic and help the
user to improve himself on social education, to become an aware digital citizen,
capable of living in relational environments, such as social networks and to serve the
person to construct a personal and social identity.

e Focus on the most popular topics during the T&V phase such as “Auto-limitation”,
“privacy settings and caution in the info that you publish”; “the emotional aspect of
online communication”; “avoid exposing yourself too much”, ‘the dangers of the
internet”, “How to behave correctly”.

e Adopt a proper tone voice, body languages and face expressions as much as possible

e Talk more about “the dark side of the internet and dangers”.

e Try to fight the social exclusion and marginalization of adult and senior population
due to the lack of digital skills and knowledge about social media through a variety of
learning methods. Some participants commented that they have experimented social
isolation caused by an excessive and inappropriate use of the Internet that distanced
them from the surrounding world.

e Give motivation to your trainees and engage them as much as possible.

e Use distance education methodologies and exploit the Click Clever platform as a very
starting point for structuring a course or seminar. In particular microtraining and
training fiches should be integrated with real cases and examples (in particular for
teachers).

e Providing the right balance between personal contributions and dissemination of the
available contents.

e Develop a lesson plan as a pre-teaching phase and use keyword (taken from the
glossary section) and lead activities of brainstorming.

e Begin with an introductory “breaking the ice” session and make brief discussion with
learners between theoretical parts.

e Include video and images, power point presentation and microtraining course also
from different topics in order to engage discussions.

e Include evaluation activities at the end of your training.

e Stimulate and maintain interaction between participants.

e To provide opportunities for exchange of information and knowledge between
participants.

o To keep balance between the theory and practice.

e To extend the time length of the course — more time for discussions between
participants (5h training on the topic proved to be perfectly fine for covering all
content).

e Relevant and quality materials to be prepared and distributed.

e Relevant topics to be presented.

e Select 2-4 training or educational path from Click Clever Platform and get it started

e Set learning goals and expected results. Learning goals should be established based
on needed areas of knowledge and skills. These needs are established by referencing
relevant strategic goals, competencies list, job descriptions, job analysis, tasks
analysis, etc. Be sure that goals and results are realistic.
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e Use the “case study”, discussions, debates, exchange of experience as a learning
technique.

e Use more examples of real-life situations and of current, real world needs

e Enrich the contents of most popular modules such as “Online writing skills”, “How
improve the creativity Online”, “Social media for Business Development”, “Privacy
settings”.

4.1.5. Spain

In Spain, the Government has decided to develop a Digital Agenda for Spain as a framework
of reference to define a roadmap as regards information and communications technologies
(ICTs) and e-Administration; to build Spain’s strategy to achieve the goals of the Digital Agenda
for Europe. The main goals were to encourage the creation of employment opportunities and
the economic growth, to reinforce confidence in the digital environment and to promote
digital inclusion and literacy and the training of new ICT professionals.

Regarding the thematic area of “Social Education”, it is quite confusing because it does not
mean in Spanish the same as in English, since it does not correspond to the concept of correct
behaviour in relation to other people but to the concept of Social Pedagogy. The main key
words aligned to social media education used in Spain are digital behaviour, digital citizenship,
digital social education, rules of behaviour on the internet.

Training in digital technologies are offered by universities to students, NGOs (such as Red
Cross), vocational education centers, associations, etc. The trainings include mainly face-to-
face activities promoting digital skills and the digital transformation of the labor market. Only
partially, some courses focus on media education and web literacy have been conducted on a
project-based initiative.

Furthermore, from primary data collection of 102, we can extract some useful conclusions
regarding several aspects of social media education and the frequency of use of the Internet
and social media in Spain. First of all, the grant majority of Spanish responders use the Internet
every day, but they are not aware neither of dangerous or harmful aspects of the web nor of
fake news, cyber-crime and social education. Regarding social networks, most of them believe
that they present an altered version of reality, but they find them useful because they have
helped them find old friends and also, they can use them for sharing information about their
jobs. Finally, 89.6 % of surveyed people have never taken any training course on social
education.

Based on all the above quantitative and qualitative data from the different phases of Click
Clever project, here is a list of recommendation on how to approach social education
trainings:

o Define the “social education” at the beginning of your training in order not to get
confused with similar meanings in Social Pedagogy.

e Focus on social media use (see Click Clever modules) and not just on basics regarding
PC and Internet use.

e Explain the dangers and the negative aspects hidden in social media, since the
majority of responders during the primary data collection phase of 102 reported that
they are not aware of them.
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e Provide information about the proper behavior and self-image in social channels and
the importance of social networks regarding practical issues in real life.

e The Spanish audience is not familiar with such trainings (according to 102 previous
results), so they need to get motivated and stimulated.

e Use plenty of learning methods (distance and face-to-face), tools and materials

e Insert various audiovisual material (Images, graphs, infographics, power pont
presentations and videos)

e Use case studies, examples and scenarios.

e Provide opportunities for exchange of information and knowledge between
participants

e Set up learning goals should be established based on needed areas of knowledge and
skills

e Involve discussions and debates in order to achieve the best possible learning
outcomes

4.2. How to use the Platform and the Multilingual Open Educational Recourses

The creation of online and multilingual material and interactive tools aimed at the
improvement of capacities of citizens to acquire a critical understanding of the content of
social media. This material is shared through an Open Education Resource, the e-Platform,
along with various other resources and results generated during the implementation of the
project. The platform is comprised by 4 key features:

e Centralized training content

e Direct access to content

e Organisation

e (Categorization and targeted distribution of contents to make the platform more
usable and improve user’s experience

e Simultaneous management of training materials created within the project

The platform is easily accessible by the use of the student’s Google account; no further
registration is required. Therefore, no obstacles are created in the dissemination and use of
contents, and the real opening of the OER is ensured.

Training Contents
Social Education for Digital Tardives and Digital Im
Training content is the main result of CLICK CLEVER project; it consists in a toolkit and a set of web courses specifically designed for adult teachers and digita
mmigrants.
Specifically 2 type of products will be developed:

1. For Adult teachers 2. For Digital Immigrants
All training contents and materials be easy to use, innovative, immediate and they will be in multilingual versions thus ensuring open access WITHOUT ANY
RESTRICTION OF SORT,

Stay tuned!

The programme offers course for both Adult Teachers and Digital Immigrants
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The access to the online courses for adult teachers and for digital immigrants is enabled
through the program’s site. The two courses share a similar structure as well as content of the
training material. The table below include the titles and a small summary of the objectives of
each online course for the two target groups, as well as the skills that are going to be
developed throughout the specific training via the use of the mentioned resources. In the case
of the adult teachers, the modules are fully structures and the training material includes
keywords, contents and presentations.

Title Description Skills/ Type of
Knowledge Content

Digital The first part of the courses helps the student | To estimate the | Videos,

Wellbeing/ discover why a healthy relationship with | usefulness of | Multiple-choice

Mindfulness technology is so important, and which tools to | technology Test

Bell use to help them develop and maintain
healthy tech habits.

Social The main obstacle in dealing with a topic that | To distinguish | Power Point

Education is not known is its terminology. This "model | the different | Slides, Online
sheet" clarifies the differences between social | key terms Bibliography,
networks and social media, between social Video
education and media education and can be
used as an essential starting point to tackle
the issue of social education for digital
tardives.

Social Media This part of the course focuses on the | To recognize | Power Point

Networks description of the different social networks | the different | Slides, Online
and their operation, in addition to knowing | features of | Bibliography,
what the objective of each one is. Facebook, | social media Video
Twitter, Instagram, Pinterest, WhatsApp,

Telegram, Hanghouts etc. are discussed.

Privacy Settings | This module describes the context of privacy | To identify the | Power Point
settings. More specifically it describes the | use of privacy | Slides, Online
notion of privacy and private settings and | settings Bibliography,
analyze their use. It also adduces types of the Video
privacy settings and analyses computer’s,
smartphone’s as well as social media’s privacy
settings.

Digital Identity | This course is directed to adult people, who | To express | Power Point
are learning to get around with social media | their digital | Slides, Online
and therefore they need to know how to build | identity Bibliography,
and preserve their online reputation and Video
digital identity. It contains a list of advices that
can help them to build their Digital Identity.
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Social Media This course is targeted to digital migrants, | To memorize | Power Point
Policies who are learning to get around with social | the social | Slides, Online
media. In this course you will find few | media policies Bibliography,
definitions and guidelines for social media Video
policies, as well as a list of “do’s and don’ts”
that would make using social media easier.
Social Media This course is directed to adult people, who | To  recognize | Power Point
use. Do’s and are learning to get around with social media | the responsible | Slides, Online

Don’ts and therefore they need to know how to | use of social | Bibliography,
properly use social media and responsibly | media Video
share on them.
Netiquette: In this course, we will introduce the concept | To define the | Power Point
Rules for a of Netiquette and its rules and the correct | concept of | Slides, Online
correct behaviour a person has to adopt to be | Netiquette Bibliography,
behavior on respectful online will be presented. Video
internet
Exit from self- In order to gain awareness for a correct and | To express | Power Point
referentiality no narcissistic aptitude on social networks this | him/herself Slides, Online
aptitude course will try to provide guidelines to | without a | Bibliography,
recognize the slight limit between | narcissistic Video
exhibitionism and a mere dissemination or | aptitude

publicizing.

Self-Limitation

At the end of this unit the users will be able to
limit themselves online and able to interact in

a proper way with other users.

To identify the
right way to
communicate

and interact

Power Point
Slides,
Bibliography,

Video

Online

Slow
Navigation

In order to learn how to have an appropriate
use of social networks is essential to take into
consideration the concept of slow navigation,
which takes inspiration from the digital
mindfulness. It is a form of meditation applied

to digital life. This course studies just that.

To review the
concept of slow

navigation

Power Point
Slides,
Bibliography,

Video

Online

The “tone” of
online
communication

This module will introduce the concept of
Digital Silence discussing about Cyberbullying,
in Unit 1: ignoring a person's message is
considered an offensive form that can hurt.
Then it will treat the tone of voice in online
messaging and the importance of non-verbal
communication, in Units 2 and 3. these
modules describe the role of punctuation,
emoticons and the use of capital letters to
convey the tone in which information is being
communicated.

To recognize
the
characteristics
of non-verbal
communication

Power Point
Slides,
Bibliography,

Video

Online
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Online writing This module is about knowing the rules of the | To identify | Power Point
skills internet, which is a new territory: post on | what is the | Slides, Online

Internet. It will cover the topics of how to | right way to | Bibliography,

write a blog entry, write emails correctly and | write Video

use smartphones for posting on Internet. something on

the Internet

What is This module tries to describe clearly and | To define the | Power Point
creativity? briefly what creativity is, faced to other | meaning of | Slides, Online

concepts that are frequently confused with it, | creativity in the | Bibliography,

such as fantasy or imagination. Some tips for | web Video

improving personal creativity are offered in

this training unit.
How to This module explores the possibilities for | To enhance | Power Point
improve your developing and enhancing the factors which | their creativity | Slides, Online
creative skills influence individual’s creativity using simple | skills when | Bibliography,

and easy tips. These elements are internal | using social | Video

factors (personal issues) and external factors | media

(environmental issues) that have been

described in the previous unit. For increasing

personal creativity, there are several

methods, and most of them are fun and easy

to use, as well as applicable to their use in

social networks.
Building This module proposes a practical guide to get | To extend their | Power Point
connections on | acquainted and understand the opportunities | social networks | Slides, Online
Social Media of the social media, how to use them and why, Bibliography,

what benefits we can get and so on. Video
Mutual help In this module the user will learn how tofoster | To  join  in | Power  Point
and solidarity solidarity and get financial support through | solidarity Slides, Online
online social media. They will get more information | initiatives held | Bibliography,

about what platforms are relevant to which | online Video

goals and how to build a socially engaged

campaign. They will also have a grasp on what

are mutual help groups and timebanks, tools

allowing to exchange advices and skills.
Social Media This module proposes a practical guide to get | To  recognize | Power Point
for business acquainted and understand the opportunities | the marketing | Slides, Online
development social media offers for marketing and | and business | Bibliography,

business development, how to use them and | development Video

why, what benefits we can get in terms of | chances

branding and client loyalty. through social

media
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Online crisis At the end of this module readers will be able | To  recognize | Power Point

and groups to know what is an” online crisis | the “online | Slides, Online

management management” and the importance of “online | crisis Bibliography,
group management” management” | Video

The dark side of | This module illustrates all the dangers that | To identify the | Power  Point

Internet can be encountered using internet and social | dangers hidden | Slides, Online
networks. Many issues are related to the | onthe web Bibliography,
lifestyle that one acquires as a function of Video
internet (spending all night chatting, being
afraid of finding oneself without a connection,
not interacting in an "offline" conversation
because one is focused on surfing internet
with one's mobile phone.

Online Crimes Through this module people will be able to | To describe the | Power Point
identify the Cyber-Crimes and their sources, | concept of | Slides, Online
as well as be familiar with the concept of | online crimes Bibliography,
Internet Safety. It starts with an introduction Video
to the Online Crimes by analyzing the concept
of online crimes. It describes the kinds,
categories and types of online crimes, as well
as represents tricks on how to recognize
them. Furthermore, the module portrays the
concept of safety on internet.

Online Security | This module is made for adult digital migrants, | To give | Power Point

on Social Media | who are learning to get around with social | examples of | Slides, Online
media. It contains a list of violations and risks | online security | Bibliography,
that can arise from exposing too much online | on social media | Video
and a list of things that the user can do to
prevent those risks.

Intellectual The intellectual Property Right module aims | To defend the | Power Point

Property Rights | to describe the context of the Intellectual | property wright | Slides, Online
Property Rights. It determines the term of Bibliography,
intellectual property rights and refers to the Video
types of IPR such as Trade Secrets,

Trademarks, Copyrights, Patents, and the
categories that these rights protect.

Fake News COVID-19 jokes are incredibly dangerous | To identify the | Power Point

Posing Lives at because, as some have reported, “[...] include | fake news | Slides, Online

Threats what seems like it comes from valid advice | during a crisis Bibliography,
from medical professionals but turns out to be Video
erroneous and in some cases dangerously
bad”. This module goes into more detail about
the effect and the handling of face news.
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Each online course has a similar structure, and therefore the student has to follow similar
steps, so as to access the learning material. After accessing the Click Clever’s site and selecting
the “Training” sub-menu, and the type of training they wish to attend (adult teacher or digital
immigrant), the list of the available courses is presented. The user chooses the desired course,
the contents and short description of which are then described. At the end of the page, there
is a Socrative test, for the learner to check his current knowledge, and a Learning Digital with
Google link, which includes the reference material for the course. Some modules are not
taught via the LDG platform, but they provide the student with Power Point Slides, an
informative video and additional online bibliography. All modules provide the learner with a
Glossary, which includes the most important definitions of the topic in discussion.

Google Digital Garage MylearningPlan  Online Courses ~ Webinars ~ RemoteWorking ~ More ~

INTRO TO DIGITAL WELLBEING: MODULE 1/1

Digital Wellbeing

< SHARE + ADD TO MY LEARNING PLAN

Module Overview

@ Learn about the tools and tips that can help yo... © lad

Watch later  Share
Lessons 0/4

1. What is Digital Wellbeing?

2. What are the benefits of having a healthy relationship with
tech?

3. Become aware of your personal tech use

4. Learn about the tools and tips that can help you create a

healthy relationship with tech
VIEW TRANSCRIF

»I Skip to quiz Check your knowledge

The Learning Digital with Google environment

Keywords

social education, media education, social networks, social media

Objectives/goals:

Clarify the meaning of the most widespread terminclogy related to the use of the Internet by digital immigrants.

Description:
The main obstacle in dealing with a topic that is not known is its terminology. This "model sheet" clarifies the differences between social networks and
social media, between social education and media education and can be used as an essential starting point to tackle the issue of social education for|

digital tardives.
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Top 5 Key Facts

1) THERE IS A DIFFERENCE BETWEEN SOCIAL EDUCATION AND MEDIA EDUCATION

2) THERE ISA DIFFERENCE BETWEEN SOCIAL NETWORK AND SOCIAL MEDIA

3)ITIS NECESSARY TO IMPLEMENT STRATEGIES AIMED AT PROMOTING SOCIAL WELL-BEING IN THE VIRTUAL WORLD

4) THE UNLIMITED USE OF THE INTERNET ALLOWS INFINITE POTENTIAL FOR LEARNING AND EXPERIMENTATION BUT ALSO FOR THE RISKS
CONNECTED TO THE "SUPERFICIAL USE OF VERY POWERFUL TOOLS"

5) THE "DIGITAL TARDIVES" ARE SUBJECTED TO THE GREATEST RISKS BECAUSE THEY ARE NOT USED TO DEALING WITH UNWRITTEN RULES
BELONGING TO AVIRTUAL WORLD OF WHICH THEY ARE NOT NATIVE

The structure of the modules on the Click Clever Website

When entering the LDG environment of online learning, a Module Overview is presented,
which includes the number of lessons of the course and its duration. On the left side of the
navigation menu, the subtitles of the lessons are displayed. By clicking on the desired title, the
student has the option to watch a video of the lesson and then check their knowledge by
answering a multiple-choice question. When the participants complete the course, he can
take a final quiz on all the topics covered during the module.

4.3. Practical & Organizational Aspects

When designing an educational program (Training, Workshop etc.), there are various aspects
of it that need to be arranged. Beginning from initial designing and setting up, it needs to exist
a clear plan on how the program will be structured, which are the needs of the society that
the program responds to, which are the aims and objectives of the program and which actions
are going to be done in order to achieve them.

In the preparation phase, there need to be allocated other, more practical staff, like the
schedule of the program, what materials will be necessary in order to ensure the quality of
the program, the duration both of the educational program and of the sessions as well as the
breaks and the facilitator/trainer that is going to run the whole program.

Other than that, there need to be taken care of the venue of the implementation, the
materials needed, the methods of addressing the sessions (formal, non-formal and informal
methodology) and the evaluation methods.

Additionally, it is very important to set a recruitment method that is reliable and to take care
during the selection of the participants in order to make sure that the needs of the participants
are closely connected with the aims and goals of the program.

Last but not least, in order to facilitate the general issues, it needs to exist a proper Internet
connection, as well as laptops and projectors. All the above mentioned Practical and
Organizational Aspects of a training are important to be arranged prior the program’s
implementation in order to assure a quality-based approach and a smooth duration of the
program.

4.4. Didactical & Pedagogical Approaches

In this chapter, trainers should find adult education learning principles and methods, as well
main characteristics and elements for the development of (digital) learning material to use
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them as a toolkit in theirs programmes and trainings towards a high quality, inclusive and
tailor made to the learners needs education.

4.4.1. Basic principles of Adult Education

Most of adults maintain the ability to learn though out their whole life. Here are some main
principles that should be taken under consideration for adults learning.

e Learning is a process of behavioral change. It takes time and it needs a lot of
repetitions.

e It needs a variety of teaching means and tools.

e Individual learning or Independent learning, in terms on learning by my own and on
my own pace is another important feature.

e Experiential learning is an innovative method since real life experience can be inserted
to the main course (Kolb learning cycle, 1984).

o Debriefing sessions are some theoretical sessions between the practical activities. The
trainer starts with activities and he/she stop them for a while to explain the theory.

e Learning to learn method.

e Open Learning is actually a type of distance learning. The trainee has free and
unlimited access on the training material.

e (Critical thinking is a type of learning consists mostly from problem solving activities,
case studies and scenario-based learning.

4.4.2. Basic Steps for Designing Training Material

There are some key elements and specific steps for developing training material, especially
when it going to be used as digital material for distance education purposes. The main
principals are the following:

e Decide the course structure including the number of modules and units

e Give the title and a short description of each module

e Mention the duration of each unit

e Formulate, at the beginning of each unit, the aims & objectives and the expected
learning outcomes (according to Blooms Taxonomy)

e Select carefully your 3-5 key words

e Provide the main text with the format of a presentation (pptx)

e Provide extra urls and online resources

e Audiovisual material (Images, graphs, infographics, case studies and videos) clearly
linked to the specific topic

e Activities & Exercises

e Self-assessment Worksheet

e References/ Bibliography

It also important to take under consideration the linguistic and aesthetic care of the training
material, the friendly communication style, copyrights assurance and easily accessible
material.

4.4.2.1. Module Title and Description

The title of the module should be short and clear and the description should include the
learning area, the key terms and the general scope of the modules. Also, it should answer the
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guestions “To what topic this module will introduce the learners?”, “What is the target
audience?”, “What are they going to learn at the end of this module?”.

4.4.2.2. Aims and Objectives

The aims and objectives should be specific and clear to the learner in order to know what
he/she will learn, why and how he/she will use what he/she has learned. They should be put
in the begging of each module. Objectives (learning goals) are important to establish in a
pedagogical interchange so that teachers and learners alike understand the purpose of that
interchange. Description of learning objectives (& outcomes) is following Bloom’s taxonomy?.

4.4.2.3. Learning Outcomes

Learning outcomes are measurable and express what is expected from the student to able to
do upon the successful completion of a module. There are also important for the final
evaluation of the learner. We use an active verb in the beginning of each outcome. According
to the Bloom Taxonomy (1984), learning outcomes can be classified into six categories
(knowledge, understanding, application, analysis, comprehension and evaluation)?.

Evaluate

Bloom’s
Level

Key Verbs (keywords)

Example Learning Objective

design, formulate, build, invent,
create, compose, generate, derive,
modify, develop, adapt, elaborate,
formulate, originate, propose,
imagine.

By the end of this lesson, the student will
be able to design an original homework
problem dealing with the principle of
conservation of energy.

choose, support, relate, determine,
defend, judge, grade, compare,
contrast, argue, justify, support,
convince, select, evaluate, assess,
estimate, appraise.

By the end of this lesson, the student
will be able to determine whether using
conservation of energy or conservation
of momentum would be more
appropriate for solving a dynamics
problem.

classify, break down, categorize,
analyze, diagram, illustrate, criticize,
simplify, associate, compare,
assume, contrast, examine, inspect.

By the end of this lesson, the student will
be able to differentiate between
potential and kinetic energy.

1 Anderson, et al. (2001).
2 https://tips.uark.edu/using-blooms-taxonomy/
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Apply

calculate, predict, apply, solve,
illustrate, use, demonstrate,
determine, model, perform, present,
utilize.

Co-funded by the
Erasmus+ Programme
of the European Union

By the end of this lesson, the student will
be able to calculate the kinetic energy of
a projectile.

describe, explain, paraphrase,
restate, give original examples of,
summarize, contrast, interpret,
discuss, classify, compare, outline,
relate.

By the end of this lesson, the student will
be able to describe Newton’s three laws
of motion to in her/his own words

list, recite, outline, define, name,
match, quote, recall, identify, label,
recognize, choose, relate, select,
show

By the end of this lesson, the student will
be able to recite Newton’s three laws of
motion.

It is estimated that many instructors have to match the above 6 levels to 3 Categories:

Knowledge

Knowledge means the body of facts,
principles, theories and practices that
is related to a field of work or study. It
is described as theoretical and/or
factual knowledge.

Examples of active verbs at this level (>
Bloom):

Arrange, define, describe, duplicate,
identify, label, list, match, memorize,
name, order, outline, recognize, relate,
recall, repeat, reproduce, select, state.

Skills

Skills means the ability to apply
knowledge and use know-how to
complete tasks and solve problems.
They are described as cognitive
(logical, intuitive and creative thinking)
or practical (involving manual dexterity
and the use of methods, materials,
tools and instruments).

Examples of active verbs at this level:

Classify, convert, defend, describe,
discuss, distinguish, estimate, explain,
express, extend, generalize, give
example(s), identify, indicate, infer,
locate, paraphrase, predict, recognize,
review, rewrite, select, summarize,
translate.

Competences

Competence means the proven ability
to use knowledge, skills and personal,
social and methodological abilities in
work or study situations and in
professional and personal
development. It is described in terms
of responsibility and autonomy.

Examples of active verbs
at this level:

Argue, arrange, expand, relate,
generalize, generate, combine, join,
appraise, compare, conclude, determine,
discriminate, experiment, illustrate.
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4.4.2.4. Activities & Exercises

There is a variety of types of learning actives according to the age of the learner, the type of
education (formal or non-formal) and the objective of the course or training. You can add one
or two activities after the end of each unit. Indicatively, some of them are the following:

e reading short texts for discussion;

e critical answering questions;

e filling in blanks in a text;

e watching videos;

e the collection-recording of opinions-preferences, or the narratives;
e matching, sorting, comparing activities;

e write a short critical text about a specific topic;
e multiple choice exercises;

e work on case studies, discussions, surveys;

e create presentations;

e right-wrong exercises.

4.4.2.5. Guidelines to the writing of case studies

Many learners are more inductive than deductive reasoners, which means that they learn
better from examples than from logical development starting with basic principles. The use of
case studies can therefore be a very effective learning technique.

Case studies can be used in any discipline when instructors want students to explore how
what they have learned applies to real world situations. Cases come in many formats, from a
simple “What would you do in this situation?” question to a detailed description of a situation
with accompanying data to analyze.

After case description, (case problem) may do the following:

e Give a situation and ask learners what they would do next.

e Set a task, such as asking learners to prepare a report recommending an action for
review by a key official.

e lllustrate a scenario and ask learners to analyze the faults and recommend how it
should have been handled.

Using case studies can create advantages and can develop learners’ skills and competences,
such as:

i. Problem solving

ii.  Analytical tools, quantitative and/or qualitative, depending on the case
iii. Decision making in complex situations
iv. Coping with ambiguities

4.4.2.6. Final Self-assessment

The final self-assessment aims to check the learner's performance, points in the existing gab
and identify if there is need for further study of a particular unit or module and cover the
possible weaknesses of the learner. It can be a self-assessment questionnaire with multiple
choice or/and true-false questions. Please, remind that the learner needs to assess
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knowledge, skills and competences. It should be put in the end of each module. It may include
around 10 questions (multiple choice or/and true-false/other type).

4.5. Suggestions for Introduction of new materials/courses

Given the feedback received from the participants of the online courses, some suggestions
can be made, in order for the program to better address the needs of the targeted groups.
The suggestions are mainly focused on the more in-depth approach to some of the topics
analyzed during the classes.

To begin with, a more detail presentation, analysis and discussion on the topic of fake news
is proposed. The aim of this proposal is to better help the learners to recognize them, as well
as to prevent their entourage to believe in them. The target group of Click Clever used to stay
informed about the current news and trends, via conventional media, such as the television,
the newspaper, or the radio. However, the use and content of the Internet is structured in a
way that it has become more challenging to recognize fake news and misinformation. What is
more, this phenomenon is much more common online than on print media. Therefore, re-
training them on how to perceive and assess the information they read online is of crucial
standing.

A second recommendation can be made on the topic of social media, democracy and political
manipulation. To be more specific, an additional new module can be created, that will further
connect the use of social media, in a way that promotes equal access and freedom of speech
for all and without the presence of any constraints. This module will also inform the learners
on how to recognize and handle any type of political manipulation that can occur in an online
environment.

Furthermore, another module that would be greatly appreciated by the participants of the
online training is one that will focus on the use and functionalities of Social Networks that
are currently used by the younger generations. These networks include but are not limited to
Snapchat and TikTok and could be used to keep the seniors up to date on the new global
trends. The teaching of this module could be also combined with the collaboration among
young people and seniors. The latter would happy to work with the younger generations and
interact with them. Creating a module that would do just that, not only will promote the
transfer and sharing of knowledge among different types of individuals, but will also improve
the wellbeing and inclusion of older individuals in the society. This will be achieved through
the interaction between the two parties and the learning on how to understand and coexist
with one another.

Another suggestion that can be made, is the paying of special focus on the issues of hacking,
and more precisely on how to prevent, react and protect oneself from such incidents. This
topic could be either covered by the creation of a new module or the incorporation in existing
ones. It could also be combines with the proposal of tips for online data security, the rights of
their intellectual property and copyrights, and how a user can better protect their data from
both hacking and maluses of personal information.

In addition to the personal protection, it is also proposed to train the participants into how to
help their friends that might be undergoing cyberbullying. It is clear that because the specific
target group is not very familiar with the online environment, they are feeling quite insecure
about their safety and protection in this unknown space.
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A final suggestion is to add modules that will shed more light on the differences between the
real world and the virtual one, the search for job opportunities through social networks, as
well as the promotion of learning through them. In other words, participants have already
expressed the desire to learn how to use social media for other reasons, apart from simply
staying up to date with current news. At the same time, other contemporary topics such as
the benefits and negative aspects of social media during the COVID-19 period can be
presented.

5. Conclusions

Based on elements of all abovementioned processes and data from sessions and
guestionnaires in combination with the comments and answers to open questions, we have
gathered the results in a strengths - improvements — opportunities - challenges approach:

Expertise and know-how of the trainers;
Complementarity of the material, tools
and methodologies;

Interesting topic;

Usefulness of the e-learning platform;
Raise awareness of social media;

and the

Upskilling Reskilling  of

participants.

Improve the quality of social
education;

Enrich the social education training
with new digital materials;

Upskilling of trainers and digital
immigrant;

Fight social exclusion of adults and
seniors who are not familiar with the

social media use

More active participation;

More beneficiaries Involvement;
Time management;

More experiential and practical
activities;

More information about dangers of
the web and fake news in the
internet;

Better feedback could be received

COVID19 restrictions;

Piloting phase;

Less participation due to COVID19
implications;

Strict deadlines
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6. Useful Click Clever links

6.1. Click Clever Project and Training Material

e C(Click Clever website http://www.clickclever.eu/
e Click Clever training platform http://www.clickclever.eu/training.php
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